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Riwayat Artikel Abstrak
Penelitian ini bertujuan untuk mengevaluasi pelaksanaan tes hasil belajar Pendidikan
Agama Islam dan Budi Pekerti (PAI-BP) di kelas VI SDN 5 Menteng Palangka Raya
. menggunakan model evaluasi CIPP (Context, Input, Process, Product) dengan
Submited: pendekatan kuantitatif. Penelitian ini merupakan penelitian evaluatif dengan subjek
03-04-2026 siswa kelas VI yang ditentukan secara purposive. Pengumpulan data dilakukan melalui
Accepted: angket skala Likert empat poin, observasi menggunakan lembar ceklis, serta
18-04-2026 dokumentasi, kemudian dianalisis secara deskriptif kuantitatif. Hasil penelitian
Published: menunjukkan bahwa pelaksanaan tes hasil belajar PAI-BP pada aspek context
18-04-2026 memperoleh nilai rata-rata angket sebesar 3,36 dengan kategori tinggi dan observasi

sebesar 3,20 dengan kategori baik. Aspek input memperoleh nilai rata-rata angket 3,37
tinggi dan observasi 3,89 sangat baik. Aspek process menunjukkan nilai rata-rata
angket 3,34 tinggi dan observasi 3,60 sangat baik. Aspek product memperoleh nilai
rata-rata 3,39 tinggi dan observasi sebesar 2,89 dengan kategori baik. Model CIPP
efektif memberikan gambaran komprehensif sebagai dasar perbaikan evaluasi
pembelajaran.

Kata kunci: Evaluasi Pembelajaran; Model CIPP; PAI-BP; Tes Hasil Belajar.
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Abstract

This study aims to evaluate the implementation of Islamic Religious Education and

diterbitkan oleh Morality (PAI-BP) learning outcome tests in grade VI of SDN 5 Menteng Palangka Raya
Fakultas Pascasarjana, using the CIPP (Context, Input, Process, Product) evaluation model with a quantitative
Program Studi approach. This study is an evaluative study with grade VI students as subjects, who were
Magister  Manajemen selected purposively. Data collection was conducted through a four-point Likert scale
Pendidikan Islam,

Universitas Majalengka

questionnaire, observation using a checklist, and documentation, then analyzed
descriptively and quantitatively. The results showed that the implementation of the PAI-
BP learning outcome test in the context aspect obtained an average questionnaire score
of 3.36 in the high category and an observation score of 3.20 in the good category. The
input aspect obtained an average questionnaire score of 3.37, categorized as high, and
an observation score of 3.89, categorized as very good. The process aspect showed an
average questionnaire score of 3.34, categorized as high, and an observation score of
3.60, categorized as very good. The product aspect obtained an average score of 3.39,
categorized as high, and an observation score of 2.89, categorized as good. The CIPP
model effectively provides a comprehensive overview as a basis for improving learning
evaluation.

Keywords: Learning Evaluation; CIPP Model; PAI-BP; Learning Outcome Tests.
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INTRODUCTION

Given today’s ever-evolving social and educational landscape, the education sector faces
growing challenges in preparing students not only to meet academic demands but also to fulfill
moral and ethical expectations. Social changes, shifting values, and the increasing complexity of
students’ environments require the education system to place greater emphasis on character
development alongside cognitive achievement. One form of education that should be provided to
strengthen moral understanding, attitudes, and character particularly among Muslim students is
Islamic religious education. Religious education is considered to play a vital role in fostering the
morals and culture of a dignified nation (Khasanah et al., 2024). Islamic religious education aims
not only to instill religious teachings, but also to shape students' personalities and character in
accordance with Islamic values (Sapitri & Maryati, 2022). Strengthening religious education is a
strategic necessity in developing a generation that is not only intellectually intelligent, but also
spiritually and socially superior.

However, the success of PAI-BP in addressing these challenges depends not only on the
delivery of instruction but also on how effectively learning outcomes are assessed. Assessment,
particularly through learning outcome exams, is essential for determining whether students have
truly understood and internalized the values and knowledge taught. To ensure that these values
are truly internalized in students, an effective mechanism is needed in the learning process. This
mechanism can be in the form of learning outcome tests, which serve to measure the achievement
of learning materials and understand the extent to which students have mastered PAI-BP
materials (Fitrianti, 2018). Learning outcome tests serve as periodic assessment instruments that
measure students' understanding during the learning process (Hasmawati & Muktamar, 2023).
Teachers can assess students' level of understanding of the religious values learned through these
learning outcome tests and provide the necessary feedback for improving and strengthening the
quality of learning.

The results of research by show that the implementation of assessment in PAI-BP subjects
at SMP Negeri 3 Hulu Kuantan went well overall. Of the eight indicators implemented in the
assessment per unit of learning material, only one indicator was not fully in accordance with the
theory, while of the seven assessment indicators at the end of the learning period, there were two
indicators that were not optimally implemented. This is in line with the findings of Wildana et al,,
(2024) who stated that the implementation of learning assessment in PAI learning at SD Negeri
02 Kampung Baru applied a contextual and participatory approach involving initial assessment,
assessment during the learning process, and final evaluation. The implementation of this
assessment proved to be able to support the development of students' academic, social, and
character abilities. However, there are still several obstacles, such as limited learning time and
classroom conditions that affect the optimization of learning outcome tests. Tagiyuddin et al.,
(2024) stated that PAl in schools has the main objective of shaping students who are religious and
obedient in practicing their religious teachings, with assessments in learning serving as a tool to
assess and measure the abilities of each student.

Although various studies show that learning outcome tests can contribute to improving the
quality of learning, their implementation still needs serious attention because they are closely
related to the ability of learning outcome tests to provide constructive feedback for students and
teachers (Munaroh, 2024). Ideally, learning outcome tests can help teachers adjust their learning
strategies according to students' needs. However, there are still obstacles in their implementation,
such as time constraints, lack of follow-up on the test results, and so on (Oktiviana et al., 2024).
The types of learning outcome tests that are usually applied include multiple choice questions,
short answer questions, essays, and others. These forms are used to explore various aspects of
student understanding, ranging from cognitive, affective, and psychomotor knowledge in the
application of religious values in students' daily lives (Rahman & Nasryah, 2019).

The use of learning outcome test results as a basis for improving learning strategies still
needs to be reviewed in more depth. Many teachers only use learning outcome tests as a routine
assessment tool without using them to comprehensively analyze students' learning difficulties. If
learning outcome tests are not analyzed properly, gaps in student understanding cannot be
detected effectively (Ratnawulan & Rusdiana, 2015). Learning evaluation is an important
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component in a learning or educational process that is carried out to determine the level of
achievement or value of students during teaching and learning activities in a period (Tsawab et
al, 2019). herefore, the evaluation of the form and implementation of learning outcome tests
covers the extent to which the questions provided are able to measure student understanding.

Evaluation of the implementation of learning outcome tests is important to review the
extent to which these tests are in line with the curriculum being implemented (Adinda et al,,
2021). The curriculum requires the implementation of a more contextual approach in PAI-BP
(Akbar et al., 2024). This evaluation serves to identify weaknesses in the teaching materials so
that they can be continuously improved (Indriani et al., 2021). Therefore, the learning outcome
tests used should not only emphasize memorization but also measure conceptual understanding
and students' ability to implement religious values in their daily lives.

Evaluating the implementation of learning outcome tests in PAI-BP learning at SDN 5
Menteng is a very interesting thing to do. This evaluation will provide an overview of how these
tests can be optimized to better suit learning objectives. One evaluation model that can be used is
the CIPP (Context, Input, Process, Product) model, which allows for a systematic analysis of the
implementation of learning outcome tests from various aspects. Context evaluation focuses on
identifying the needs underlying the program objectives. Input evaluation assists in strategic
decision-making and program design planning. Process evaluation is used to detect weaknesses
in program implementation and make improvements during implementation. Product evaluation
is aimed at assessing the results or outputs of the program that has been implemented (Wirawan,
2016). The results of this evaluation will also review the extent to which the test can measure
student understanding more effectively.

Although previous studies have examined the implementation of PAI-BP learning
assessment and evaluation, most of these studies still focus on the general effectiveness of
assessment or the description of assessment practices without comprehensively examining the
relationship between learning objectives, test design, implementation process, and the use of test
results as a basis for systematic learning improvement. revious studies tend to place learning
outcome tests as part of general learning evaluation, without specifically evaluating the
implementation of PAI-BP learning outcome tests using a comprehensive CIPP evaluation model
approach, especially at the elementary school level. The uniqueness of this study lies in the use of
the CIPP evaluation model to comprehensively analyze the implementation of PAI-BP learning
outcome tests, starting from contextual suitability to the product in the form of learning test
results. This study also provides empirical contributions by placing learning outcome tests not
only as a tool to measure cognitive achievement but also as a strategic instrument in supporting
PAI-BP learning.

Based on the above description, this study aims to evaluate the implementation of learning
outcome tests in PAI-BP learning at SDN 5 Menteng Palangka Raya to measure and improve
students’ understanding. This evaluation employs the CIPP model to comprehensively assess the
implementation of learning outcome tests in grade VI, covering aspects of context, input, process,
and product. Theoretically, this study contributes to the development of educational evaluation,
particularly in strengthening the application of the CIPP model within the context of Islamic
Religious Education (PAI-BP). This study enriches the existing literature by providing empirical
evidence on how the CIPP model can be utilized not only to evaluate learning programs but also
to assess the effectiveness of achievement tests as part of the evaluation system. Practically, this
study is expected to provide useful insights for teachers and schools in designing, implementing,
and utilizing learning outcome tests more effectively and reflectively. These findings are expected
to help teachers improve their assessment practices, particularly in using test results as a basis
for instructional improvement and decision-making. Additionally, this study aims to identify more
effective strategies for administering achievement tests, thereby making a positive contribution
to students’ academic development.

RESEARCH METHOD
This study uses a quantitative approach with an evaluative type using the CIPP model
developed by Stufflebeam, which aims to evaluate the implementation of PAI-BP learning outcome
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tests (Yuniarti et al., 2021). his model is used to evaluate the implementation of learning outcome
tests in PAI-BP learning comprehensively from the aspects of context, input, process, to product
to describe empirical phenomena objectively through numerical measurements obtained from
student responses and field observation results.

The population in this study was all classes at SDN 5 Menteng Palangka Raya. This
population was relevant because it was the main object of focus in this study. The researcher
determined the sample purposively, namely by deliberately selecting the most relevant class at
SDN 5 Menteng Palangka Raya, which was grade VI.

Data were collected from three types of instruments, namely questionnaires, checklist
observation sheets, and documentation. Questionnaires were used to obtain quantitative data on
respondents’ perceptions of the implementation of learning outcome tests. Questionnaires were
given to students to assess the implementation of learning outcome tests from the aspects of
context, input, process, and product, which were compiled based on the CIPP model indicators.

The questionnaire was a four-point Likert scale, ranging from very low to very high. The
questionnaire was developed by identifying indicators based on the CIPP model, compiling
statements, and validating them by experts to ensure the instrument's feasibility. The data
obtained through the questionnaire was then analyzed using SPSS with quantitative descriptive
analysis based on score conversion. The results obtained were then classified into evaluation
assessment criteria according to Mardapi (2019). Each component of the evaluation results was
categorized into four levels on a table.

Table 1. Evaluation Assessment Criteria

Interval Criteria
X>X+1,55Bx Very High
X+155Bx>X>X High
X>X>X-15SBx Low
X<X-1,55Bx Very Low

Description: X = achieved score
X =overall average score
SBx = standard deviation of overall scores

The use of these criteria provides a more accurate and proportional picture of the quality of
the learning outcome test implementation in each aspect of the CIPP model. The observation data
was compared with the questionnaire results to see the consistency of the findings, thereby
producing a stronger evaluative interpretation. The entire analysis process was carried out
systematically, allowing the research to be replicated and scientifically accountable.

Meanwhile, the researchers used observation sheets in the form of a 1 to 4 scale checklist,
which was designed to directly observe the process of administering learning outcome tests in the
classroom. The 1-4 observation scale describes the level of implementation, ranging from not
good to very good. This observation was conducted to check the suitability of the test
implementation with the ideal procedure, including the readiness of the equipment, student
conditions, and the flow of the test implementation directly. Each score obtained was analyzed by
calculating the total score, calculating the average score, and converting the score based on
predetermined criteria. The average obtained is then classified into four categories of
implementation level based on the criteria from (Pimentel, 2019).

Table 2. Observation Assessment Criteria

Average Interval Category
3.28-4.00 Very Good
2.52-3.27 Good
1.76 - 2.51 Not So Good
1.00-1.75 Not Good

The use of these categories provides a more systematic picture of the level of
implementation of the learning outcome test process. Documentation is used to complement and
strengthen research findings through the search for relevant supporting documents, such as the
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questions used and the assessment results. The data analysis in this study uses the mean analysis
technique to determine the average score of each evaluation aspect.

RESULT AND DISCUSSION
The term evaluation is often known in English as “evaluation” from the root word “value,”
which means worth or price. This term was then absorbed into Indonesian as “evaluasi.”
(Pamulatsih & Zulfitria, 2024). According to (2003 in Wirawan, 2016, p. 10) states that:
“Evaluation is the process of delineating, obtaining, and providing descriptive and
judgmental information about the worth and merit of some object's goals, design,
implementation, and impact in or-der to guide decision making, serve needs for
accountability, and promote understanding of the involved phenomena.”

This definition forms the basis for the development of various evaluation models, one of
which is the CIPP model, which is most widely used in educational research. The CIPP evaluation
model was first developed by Daniel Stufflebeam and includes four main components, namely
context evaluation, input evaluation, process evaluation, and product evaluation. Context
evaluation focuses on identifying the initial needs that form the basis for setting the objectives of
a program. Input evaluation is used as a basis for strategic decision-making and program design
planning. Process evaluation is used to detect weaknesses in program implementation and make
improvements during implementation. Product evaluation is aimed at assessing the results or
outputs of the program that has been implemented (Wirawan, 2016, p. 95).

One of the main instruments in the context of learning evaluation used to obtain
information about student learning achievements is tests. The term “test” comes from the Latin
(French) “testum,” which literally means a container made of clay used to separate precious
metals from other elements, such as stones, soil, or sand (Inanna et al., 2021). A test can also be
understood as a tool or procedure used in measurement activities containing a collection of
questions, statements, or a series of specific tasks that must be completed or solved by students
in order to assess various aspects of student behavior (Ropii & Fahrurrozi, 2017). According to
Indrakusuma, learning outcome tests are a series of questions or tasks that are systematically
designed to determine the level of students' ability to master the material that has been learned
(Yuniar et al,, 2015).

Based on the explanation of evaluation theory and the previous discussion, learning
evaluation cannot be understood from only one aspect of assessment. Learning outcome tests do
provide an overview of student achievement, but they do not fully show the success of the learning
process. Therefore, evaluation needs to be viewed more comprehensively in the implementation
of learning outcome tests by considering the context, input, process, and learning outcomes.

This study obtained data through questionnaires, observation, and documentation. The
data obtained from questionnaires and observation were analyzed descriptively and
quantitatively by calculating the average value for each indicator, which was then summarized for
each aspect to maintain the consistency of the assessment scale and provide a proportional
description of each aspect in the CIPP evaluation model. The average scores were then classified
based on assessment categories with predetermined interval ranges. Meanwhile, the
documentation data was used as supporting data to reinforce and confirm the results obtained
from the questionnaires and observations. The research results were presented sequentially
based on the CIPP aspects so that the implementation of learning evaluation could be understood
systematically and comprehensively.

a. Evaluation of the Context Aspect
The context aspect is the initial aspect evaluated to examine the objectives, needs,
readiness, and suitability of the initial conditions in the implementation of learning outcome
tests. Context evaluation is conducted to assist in the planning process and program
direction by identifying unmet needs, formulating appropriate objectives, and
understanding the characteristics of the program environment (Rahman & Nasryah, 2019).
According to Stufflebeam, context evaluation is a basic form of evaluation to provide a
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foundation for setting educational goals. This evaluation is aimed at identifying and
analyzing various conditions that underlie educational programs, so as to be able to
distinguish between problems that arise and the real needs that should be met in an
educational program. Context evaluation also encourages educational goals that are
relevant to the expected needs (Khaerudin, 2022). The results of observations on table 3.

Table 3. Observation Result for the Context Aspect

Observation Average
Observation 1 3,40
Observation 2 3,20
Observation 3 3,00
Overall Average 3,20

Based on the results of observations on the context aspect evaluation, an average
score of 3.20 was obtained. This score is in the range of 2.52-3.27, which is classified as
good. Most of the indicators in the context aspect have been met, although there are still
certain indicators whose scores are not yet optimal, requiring further attention so that the
evaluation can be carried out more optimally. The results of the questionnaire given to
respondents on the context aspect yielded the following scores table 4.

Table 4. Context Aspect Questionnaire Result
Descriptive Statistics
N Mean Std. Deviation
Mean_Context 32 3.36 34
Valid N (listwise) 32

The questionnaire results obtained from respondents on the context aspect had an
average score of 3.36 with a standard deviation of 0.34. To determine the category of
context evaluation results, interval criteria were used based on the previous evaluation
assessment criteria, namely by calculating the upper and lower limits of the interval using
the following formula.

1. X+1,55Bx
3,36+(1,5%0,34)=3,36+0,51=3,87
2. X-1,55Bx
3,36-0,51=2,85

Then, the results of the upper and lower limits of the interval were classified into table.

Table 5. Evaluation Criteria for Context Aspect

Interval Criteria
X=387 Very High
387>X2336 High
336>X2>285 Low
X<285 Very Low

The average questionnaire score obtained from the context aspect was 3.36, which
is in the range of 3.87 > X = 3.36, thus falling into the high category. This finding shows that,
in general, the context of the learning outcome test in PAI-BP learning at SDN 5 Menteng
Palangka Raya has been positively assessed by students. This indicates that the purpose of
the learning outcome test, the suitability of the material with the competencies, and the
relevance of the learning outcome test requirements have been understood and felt to be
beneficial by students. On the indicator of clarity of evaluation objectives, most respondents
gave positive assessments, indicating that students understand that learning outcome tests
aim to measure the achievement of competencies that have been learned. This finding
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supports the opinion of Laila et al.,, (2024) that effective learning outcome tests must begin
with clear objectives so that the test implementation process truly measures the expected
competencies. Good learning outcome tests must be in line with instructional objectives so
that the test results can provide an accurate measure of the level of learning achievement
attained by students (Ridha et al., 2025). Although the context aspect is relatively good, it
still needs improvement, especially in ensuring that students have a common perception of
the objectives and expected needs of the learning outcome tests conducted.

b. Evaluation of the Input Aspect

Input evaluation aims to assist the decision-making process in preparing and
managing the various resources needed for the program to run optimally (Rahman &
Nasryah, 2019). Input evaluation basically aims to assist in determining the right program
as the basis for implementing the necessary changes. Various resources, strategies, and
alternative actions are analyzed systematically so that the decisions made truly support the
improvement and development of the planned program (Kurniawati, 2021).

This input evaluation includes the adequacy of resources, assessing strategies,
implementation plans, and the suitability of strategies to student needs. Supporting
infrastructure such as classrooms and other facilities are also an important part of input
evaluation to support the success of the learning program (Wan Azman, 2025). Through this
input evaluation, information is obtained which is used as a basis for decision making to
improve or develop learning programs so that they run more effectively (Tsani et al.,, 2021).
The input aspect was analyzed to determine the readiness of resources, the suitability of
strategies, the assessment of strategies, and the work plan and schedule set for the
implementation of learning outcome tests in PAI-BP learning in grade VI at SDN 5 Menteng
Palangka Raya. The results of the observation of the input aspect on Table 6.

Table 6. Observation Result of Input Aspect

Observation Average
Observation 1 4,00
Observation 2 4,00
Observation 3 3,67
Overall Average 3,89

The results of observations on the input aspect show an average score of 3.89. This
score falls within the range of 3.26-4.00, which is classified as very good. This finding
indicates that the input component in the implementation of the learning outcome test in
PAI-BP learning in grade VI of SDN 5 Menteng Palangka Raya has been fulfilled very well.
The results of the questionnaire given to respondents on the input aspect obtained a value
of table 7.

Table 7. Input Aspect Questionnaire Result
Descriptive Statistics

N Mean Std. Deviation
Mean_Input 32 3.37 .30
Valid N (listwise) 32

Based on the results of the questionnaire given to respondents on the input aspect,
an average value of 3.37 with a standard deviation of 0.30 was obtained. To determine the
input evaluation result category, interval criteria were used based on the previous
evaluation assessment criteria, namely by calculating the upper and lower limits of the
interval using the following formula.

1. X+1,5S5Bx
3,37+(1,5%0,30)=3,37+0,45=3,82
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2. X-1,55Bx
3,37-0,45=2,92
Then, the results of the upper and lower limits of the interval were classified into table 8.

Table 8. Input Aspect Evaluation Assessment Criteria

Interval Criteria
X2382 Very High
382>X2337 High
337>X2292 Low
X<292 Very Low

Based on the input aspect assessment criteria table above, the average
questionnaire score obtained from the input aspect of 3.37 was in the range of 3.82 > X =
3.37, which falls under the high criteria. This finding shows that, in general, the input from
the implementation of the learning outcome test in PAI-BP learning at SDN 5 Menteng
Palangka Raya has been positively assessed by students. This shows that the readiness of
resources, the appropriateness of strategies, the assessment of strategies, and the work
plans and schedules set out in the implementation of learning outcome tests in PAI-BP
learning in grade VI at SDN 5 Menteng Palangka Raya are adequate to support the
implementation of learning outcome tests.

The questionnaire results on the indicators of appropriateness and assessment of
strategies show that the test implementation strategy is considered to be quite appropriate
for the characteristics of Islamic education material. This indicates that teachers have
chosen a test format that is relevant to the teaching material. However, the variation in
respondents’ scores shows that there are still students who feel that this learning outcome
test strategy does not fully accommodate differences in learning abilities. Learning outcome
tests designed according to competencies will help teachers obtain objective information
about students' abilities. (Munandar et al., 2023).

The work plan and test schedule indicators also received relatively high scores,
indicating that the timing of the learning outcome tests had been planned quite well.
However, the questionnaire results showed that some students still felt that the time
allocated for the tests was not entirely proportional. This indicates the need for further
evaluation of the time allocation so that the learning outcome tests can be conducted
optimally for all students' abilities. (Armedi, 2025).

c. Evaluation of the Process Aspect

Process evaluation serves to directly monitor the implementation of a program so
that it is carried out in accordance with the predetermined plans and procedures (Rahman
& Nasryah, 2019). Process evaluation in the CIPP model is also an assessment of program
implementation, which includes what programs are carried out, who is responsible for the
program, when the program is carried out, the objectives of monitoring implementation
procedures, supporting decision-making, and documenting the program's progress
(Andriani et al,, 2021). The purpose of this evaluation is to ensure that the entire process
runs optimally in accordance with the plan, while identifying obstacles that arise during
implementation so that continuous improvements can be made (Isnaeni et al., 2024). The
process aspect evaluation in this study examines the consistency of implementation,
stakeholder involvement, program progress records and reports, and the accuracy of the
target group in conducting learning outcome tests in PAI-BP subjects in grade VI at SDN 5
Menteng Palangka Raya. The results of the process aspect observation at table 9.

Table 9. Observation Result for the Process Aspect

Observation Average
Observation 1 3,60
Observation 2 3,60
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Observation 3 3,60
Overall Average 3,60

In the process aspect, the observation results showed an average score of 3.60,
which is in the very good category. This indicates that the implementation of learning
outcome tests in PAI-BP learning in grade VI at SDN 5 Menteng Palangka Raya has been
carried out systematically and in accordance with the planned procedures. Most of the
indicators in the process aspect showed optimal and relatively consistent implementation
in each observation, although there were still some indicators with lower scores than
others. The results of the questionnaire given to respondents on the process aspect showed
a score of table 10.

Table 10. Process Aspect Questionnaire Result
Descriptive Statistics

N Mean Std. Deviation
Mean_Process 32 3.34 .29
Valid N (listwise) 32

Based on the results of the questionnaire given to respondents on the process
aspect, an average score of 3.3438 was obtained with a standard deviation of 0.29. To
determine the process evaluation result category, interval criteria were used based on the
previous evaluation assessment criteria, namely by calculating the upper and lower limits
of the interval using the following formula.

1. X+1,58Bx
3,34+(1,5%0,29)=3,34+0,44=3,78
2. X-1,5SBx
3,34-0,44=2,90

Then, the results of the upper and lower limits of the interval were classified into table 11.
Table 11. Process Aspect Evaluation Assessment Criteria

Interval Criteria
X2378 Very High
3,78>X23.34 High
3.34>X2290 Low
X<290 Very Low

Based on the process aspect assessment criteria table above, the average
questionnaire score obtained from the process aspect of 3.34 is in the range of 3.78 > X =
3.34, which is classified as high. This finding shows that the consistency of implementation,
stakeholder involvement, program progress records and reports, and the accuracy of the
target group in the implementation of learning outcome tests conducted in the PAI-BP
subject in grade VI at SDN 5 Menteng Palangka Raya have been positively assessed by
students.

In the indicator of consistency of implementation, students assessed that the tests
were carried out in an orderly manner and in accordance with applicable procedures. The
indicator of stakeholder involvement, particularly the role of teachers in managing the
implementation of tests, also received a positive assessment. Teachers, as stakeholders,
played an active role in ensuring that the learning outcome tests ran smoothly. This is in
line with the research by Yusuf & Hamami (2022) hat teachers are required to be able to
assess students' abilities in ongoing learning activities. The assessment aims to determine
the extent to which learning objectives have been achieved, as well as to provide a basis for
continuous assistance in order to improve the quality of education for students at the next
level. However, the questionnaire results also show that students have not fully benefited
from the program's progress records and reports, indicating that the documentation and
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delivery of test results to students can still be improved. An effective learning outcome test
process emphasizes not only the implementation of the test but also the systematic
recording and reporting of test results as a basis for learning decision-making (Adela et al,,
2025).

The indicator of target group accuracy shows that learning outcome tests have been
given to students in accordance with the learning targets. However, there are still
differences in respondent scores, with students feeling that the tests administered do not
fully take into account the individual characteristics of each student. Therefore, improving
quality in the process aspect requires guidance that focuses not only on procedural
consistency but also on flexibility in the implementation of learning outcome tests oriented
towards student needs.

d. Evaluation of the Product Aspects

Product evaluation is carried out to assess the extent to which the desired results
have been achieved and are in line with the objectives formulated previously (Rosyiah et al,,
2022). Product evaluation also aims to examine the learning outcomes achieved by students
after participating in a series of learning activities, as well as to assess the extent to which
students are able to participate effectively in the activities that have been carried out
(Sardimi et al., 2022). Evaluation of the product aspect in this study analyzes the results or
outputs obtained from the learning outcome test, including the achievement of objectives,
the benefits obtained by users, and the consistency of sustainability of benefits. The product
aspect is analyzed to determine the results or outputs obtained from the learning outcome
test, namely the achievement of objectives the benefits obtained by users, and the
consistency of sustainability of benefits. Results of product aspect observation on table 12.

Table 12. Observation Results for Product Aspects

Observation Average
Observation 1 2,67
Observation 2 3,00
Observation 3 3,00
Overall Average 2,89

The results of observations on the product aspect obtained an average score of 2.89,
ranging from 2.51 to 3.25 and falling into the good category. These findings indicate that the
implementation of learning evaluation has had a fairly positive impact on the expected
outcomes. However, the average score for the product aspect is still lower than that for the
input and process aspects, indicating room for improvement in the product aspect in the
implementation of learning outcome tests in PAI-BP learning in grade VI at SDN 5 Menteng
Palangka Raya. The questionnaire results given to respondents on the product aspect
obtained a score of table 13.

Table 13. Product Aspect Questionnaire Result
Descriptive Statistics
N Mean Std. Deviation
Mean_Product 32 3.39 31
Valid N (listwise) 32

Based on the results of the questionnaire given to respondents on the product
aspect, an average score of 3.39 with a standard deviation of 0.31 was obtained. To
determine the category of process evaluation results, interval criteria were used based on
the previous evaluation assessment criteria, namely by calculating the upper and lower
limits of the interval using the following formula.

1. X+ 1,55Bx
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3,39+(1,5%0,31)=3,39+0,47=3,86
2. X-1,5SBx
3,39-0,47=2,92
Then, the results of the upper and lower limits of the interval were classified into table 14.

Table 14. Product Aspect Evaluation Assessment Criteria

Interval Criteria
X2386 Very High
386>X223.39 High
3.39>X2292 Low
X<292 Very Low

Based on the evaluation criteria table for the product aspect above, the average
questionnaire score obtained was 3.39, which falls within the range of 3.86 > X 2 3.39, thus
falling under the high criteria. This finding shows that the achievement of objectives, the
benefits obtained by users, and the consistency of the sustainability of benefits in the
implementation of learning outcome tests carried out in the PAI-BP subject in grade VI at
SDN 5 Menteng Palangka Raya have been able to describe the results of the tests that have
been carried out in accordance with the expected objectives.

In terms of the achievement of objectives indicator, students assessed that the test
results reflected their understanding of the PAI-BP material that had been studied. This was
also in line with the results of observations in the field and documentation of teacher score
records during the implementation of the learning outcome test. The indicator of benefits
obtained by users showed that the test results were considered useful, especially as a means
of determining the level of mastery of the material. However, the results of the
questionnaire from the respondents show that the use of test results as learning feedback
is not yet fully optimal. Some students still view test results as final scores, not as a basis for
learning improvement. This is in line with Huljannah (2021) opinion that test results should
be used as a basis for decision making and improvement of the teaching and learning
process. Meanwhile, the questionnaire results on the indicator of consistency of
sustainability of benefits show that the benefits of test results are not yet fully felt in a
sustainable manner. This condition indicates that the follow-up on test results still needs to
be improved so that the implementation of learning outcome tests does not only stop at
assessing results but continues to improving learning strategies and the quality of student
learning (Tazkirah et al., 2024).

The implementation of learning outcome tests in PAI-BP learning, which was analyzed
using the CIPP model based on research results, was generally in the good and high categories.
These findings indicate that the evaluation of learning outcome tests is not only carried out as a
final assessment activity, but is an integral part of the overall learning process. The evaluation
carried out in learning is oriented towards decision-making and program implementation, not
merely as a measurement of learning outcomes (Qodir, 2017). This is in line with Idrus (2019)
opinion that evaluation is positioned to achieve learning objectives as well as a means of reflection
for teachers in improving the quality of the learning process.

The findings in this study still have several indicators in aspects that require serious
attention. This condition is in line with the message of QS. Al-Hasyr verse 18, which emphasizes
the importance of evaluating what has been done as a basis for future improvements. The test
results are used as a means of reflection and continuous improvement so that the PAI-BP learning
objectives can be achieved optimally.

The findings of this study are in line with the findings of a number of previous studies on
PAI learning evaluation using the CIPP model in several aspects that are not yet optimal. The first
relevant study was conducted by Anisah Rahmiwati (2022) with the title “Evaluation of PAI
Distance Learning with the CIPP Model at SMPIT Asshiddiqqiyyah & SMP Al Wildan Tangerang”.
This study used a mixed method to measure the effectiveness of online PAI learning. The results
showed that the implementation of Distance Learning (P]]) in both schools was generally running
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well. However, when reviewed more deeply based on the aspects of the CIPP model, there was
still room for improvement to optimize its implementation. This development needs to focus
primarily on the input and process aspects, through innovation in distance learning methods and
updates to several supporting components. It is hoped that student learning outcomes at these
schools will not only be fulfilled administratively, but will also be able to increase student
potential through the design and implementation of more effective and sustainable education
programs in each institution (Rahmiwati, 2022).

Dani Darmawan (2021) in his research entitled “Evaluation of the CIPP Model in PAI at MI
Muhammadiyah Suruh & MIN 1 Trenggalek” used qualitative methods through observation,
interviews, and documentation with the CIPP model approach. The purpose of the study was to
determine the effectiveness of PAI learning at MI and MIN based on the CIPP model. The results
showed that the evaluation of PAI learning using the CIPP model at MIM Suruh and MIN 1
Trenggalek revealed differences in achievement. At MIM Surubh, the context aspect was considered
good in terms of vision, mission, and learning objectives, but improvements were still needed in
the learning principles. In terms of input, students' intellectual abilities were classified as good,
but creativity, motivation, and discipline still needed to be improved, while teachers needed to
strengthen their pedagogical competencies. The process aspect showed that the learning
strategies were quite good, but the use of models, learning media, and the completeness of
facilities and infrastructure were not yet optimal. In terms of product, the achievements were
limited to short-term results, while medium and long-term results had not yet been achieved.
Meanwhile, MIN 1 Trenggalek generally shows good results in all aspects of CIPP. However,
several indicators still need improvement, especially in the context aspect related to learning
principles, the input aspect in student creativity, the process aspect in optimizing learning models
and media, and the product aspect in achieving long-term results, particularly madrasah
independence (Darmawan, 2020).

When compared to previous studies, the findings of this study are consistent with various
previous studies which state that the application of the CIPP model in learning outcome tests is
able to provide a comprehensive picture of the quality of the implementation of learning outcome
tests. Several studies show that the CIPP model is effective in identifying gaps between planning
and implementation of learning evaluation. However, there are also studies that find that the
product aspect is often not fully utilized for learning improvement. This difference shows that the
contribution of this study lies in emphasizing the importance of continuity between the four
aspects of CIPP in learning evaluation.

The findings of this study imply the need to improve teachers' competence in designing
and utilizing learning outcome tests more reflectively. Teachers are expected to not only focus on
the preparation and implementation of tests, but also on the analysis of test results as a basis for
improving learning. This study also reinforces the relevance of the CIPP model as a comprehensive
and practical evaluation framework in PAI-BP learning. This model allows researchers to assess
learning comprehensively, from context to product in the form of test scores achieved.

Nevertheless, this study is still limited by the small sample size and scope, which was only
conducted in one educational unit, so the results cannot be generalized broadly. The research
instruments used are still dominated by a quantitative approach, so they do not fully explore the
subjective experiences of teachers and students in conducting learning outcome tests in PAI-BP
subjects.

Based on the limitations of this study, the researcher suggests that future studies involve
a larger sample and a wider scope using a mixed method approach to obtain more in-depth and
comprehensive data related to learning outcome tests in PAI-BP subjects. Future research can also
focus on utilizing the learning outcome test results from PAI-BP subjects as a basis for educational
decision-making and developing more innovative learning strategies. Thus, the findings of this
study are expected to contribute more significantly to improving the quality of PAI-BP learning.

CONCLUSION

The implementation of the PAI-BP learning outcome test in grade VI of SDN 5 Menteng
Palangka Raya, evaluated using the CIPP model, is generally categorized as high and aligned with
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learning objectives. This indicates that the CIPP model is effective in providing a comprehensive
evaluation of learning outcome tests, highlighting both strengths and areas for improvement.
Overall, the evaluation confirms that the test implementation supports the intended learning
goals.

The findings show that all four aspects of CIPP have been implemented according to
evaluation standards, although with varying levels of achievement. The context aspect reflects
good alignment with learning objectives and student needs. The input aspect indicates adequate
readiness of resources and planning, though the use of test results for feedback and follow-up
remains suboptimal. The process aspect demonstrates systematic and consistent test
implementation, supported by active teacher involvement. Meanwhile, the product aspect shows
that the test is able to capture students’ understanding, but its utilization for continuous
improvement still needs strengthening.

These results emphasize that the integration between planning, implementation, and
utilization of test outcomes is crucial for improving the quality of PAI-BP evaluation practices. The
CIPP model proves to be a comprehensive framework that supports holistic assessment from
context to product. However, the study is limited by its small sample size and focus on a single
school, which restricts the generalizability of the findings. In addition, the use of predominantly
quantitative instruments limits deeper exploration of teachers’ and students’ experiences.

Based on these limitations, future research is recommended to involve larger and more
diverse samples across different educational settings. The use of mixed methods is also suggested
to obtain more comprehensive and in-depth data. Further studies should focus on optimizing the
use of test results as a basis for instructional improvement and decision-making, as well as
developing more innovative learning strategies in PAI-BP to enhance overall learning quality.
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