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Abstract  
The objective of this study is to develop a performance evaluation model for teachers in regular and inclusive schools. 

The research followed stages of analysis, design, development, implementation, and evaluation. Data were collected 

through observation, documentation, and questionnaires and analyzed using both descriptive and qualitative 

methods. The Gregory formula was used to analyze expert validation, and confirmatory factor analysis (CFA) was 

employed to assess the test results. Findings indicate that the evaluation instrument meets validity criteria, with 

loading factor values ranging from 0,7 to 1.00 (>0.7) for SDN Doridungga. Meanwhile, SLB Wihdatul Ummah 

Donggo with loading factor values ranging from -0.074 to 0.979 (>0.7). Confirmatory Factor Analysis (CFA) 

shows that the model for SDN Doridungga has a good fit with a Standardized Root Mean Square Residual 

(SRMR) value of 0.001, while the model for SLB Wihdatul Ummah Donggo shows an SRMR value of 0.258, 

which indicates that the model is not fit. The findings have significant practical implications for teacher evaluation 

practices. For regular schools like SDN Doridungga, the model proves to be a reliable tool for enhancing teacher 

effectiveness and improving student outcomes. In contrast, inclusive schools, such as SLB Wihdatul Ummah 

Donggo, require further adaptation of the instrument to reflect the unique teaching challenges present in these 

environments. 
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Abstrak  
Tujuan dari penelitian ini adalah untuk mengembangkan model evaluasi kinerja bagi guru di sekolah 

reguler dan inklusif. Penelitian mengikuti tahapan analisis, desain, pengembangan, implementasi, dan 

evaluasi. Data dikumpulkan melalui observasi, dokumentasi, dan kuesioner dan dianalisis 

menggunakan metode deskriptif dan kualitatif. Rumus Gregory digunakan untuk menganalisis validasi 

ahli, dan analisis faktor konfirmasi (CFA) digunakan untuk menilai hasil tes. Temuan menunjukkan 

bahwa instrumen evaluasi memenuhi kriteria validitas, dengan nilai faktor pemuatan berkisar antara 

0,7 hingga 1,00 (>0,7) untuk SDN Doridungga. Sementara, SLB Wihdatul Ummah Donggo dengan 

nilai loading factor berkisar antara -0,074 hingga 0,979 (>0,7). Confirmatory Factor Analysis (CFA) 

menunjukkan bahwa model untuk SDN Doridungga memiliki fit yang baik dengan nilai Standardized 

Root Mean Square Residual (SRMR) 0.001, sedangkan model untuk SLB Wihdatul Ummah Donggo 

menunjukkan nilai SRMR 0.258, yang mengindikasikan bahwa model tersebut tidak fit. Temuan ini 

memiliki implikasi praktis yang signifikan terhadap praktik evaluasi guru. Untuk sekolah reguler 

seperti SDN Doridungga, model ini terbukti menjadi alat yang dapat diandalkan untuk meningkatkan 

efektivitas guru dan meningkatkan hasil belajar siswa. Sebaliknya, sekolah inklusi, seperti SLB 

Wihdatul Ummah Donggo, membutuhkan adaptasi lebih lanjut dari instrumen tersebut untuk 

merefleksikan tantangan pengajaran yang unik yang ada di lingkungan ini. 

Kata Kunci: Model Evaluasi; Sekolah Inklusif dan Reguler 
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Introduction  

Basic education plays an important role as the basis for shaping students' abilities and 
character. One of the main factors that affect the quality of basic education is teacher 
performance. Teacher performance evaluation is a crucial tool in ensuring that the education 
provided meets the expected standards, as well as one of the important factors for success in the 
education and training system (Saljooghi & Salehi, 2016), the process of arriving at judgment 
about individual teacher’s performance against the background of his work environment and 
his future potential for the school system (Chukwubikem, 2013). In Indonesia, the current 
teacher evaluation system is marked by a mix of traditional and innovative approaches aimed 
at enhancing teacher quality and, ultimately, student learning outcomes. These evaluations are 
conducted through mechanisms such as the Teacher Competency Test (UKG) and Teacher 
Performance Evaluation (PKG), which involve various stakeholders like school principals and 

teachers. While stakeholders show support for reform and new evaluation schemes, challenges 
remain, especially in aligning these evaluations with the needs of inclusive education (Perez-
Alvarez et al., 2020). However, in the context of basic education, there are challenges in 
formulating and implementing effective teacher performance evaluation models, especially 
among inclusive and regular schools. 

The main problem faced is the lack of a teacher performance evaluation model that is 
by the needs and characteristics of basic education in these two types of schools. Inclusive and 
regular schools have different needs and challenges, so an evaluation framework is needed that 
can accommodate these differences and ensure a holistic approach that can improve teaching 
practices in diverse learning environments. Teacher evaluations must respond to the specific 
problems of the environment in which the teacher works, as well as understand that teaching is 
a complex activity that needs to be analyzed from multiple perspectives (Gómez López & 
Valdés, 2019; Guía, 2012).  

Inclusive schools face significant challenges in teacher evaluation due to the diverse 

needs of their student populations, particularly those with special educational needs (SEN), 
which demand specialized pedagogical strategies. Unfortunately, current evaluation tools like 
the Marzano Teacher Evaluation System do not adequately address the complexities of 
inclusive teaching, as they fail to align with the individualized approaches necessary in such 
settings, leading to dissatisfaction among educators and administrators (Thompson & Lesh, 
2023). Moreover, teachers often report feeling overwhelmed due to insufficient training and 
limited resources, which are essential for managing the diverse demands of inclusive classrooms 
(Cohitmingao, 2024). The urgency of this research lies in the importance of developing an 
evaluation model that can meet the specific needs of the two types of schools. Without a proper 
evaluation model, it isn't easy to ensure that teacher performance can be effectively measured 
and improved, which can negatively impact the quality of education students receive. 

From the review of the existing literature, several key themes emerged related to the 
development of teacher performance evaluation models for primary education, especially in 
comparing inclusive and regular schools. First, the role of teachers' unions in influencing 

education production emphasizes the importance of considering the impact of teachers' unions 
on public school performance in the framework of evaluation (Mardia & Mukhtar S, 2022). 
Second, the importance of evaluating teacher performance in an inclusive environment 
emphasizes the need for a tailored evaluation process to address the specific requirements of an 
inclusive setting (Hermanto, 2022). This emphasizes the need for a specific evaluation process 
that can accommodate the various challenges faced in inclusive education. Theoretical 
frameworks such as dynamic models of educational effectiveness and organizational 
perspectives are mentioned as important in school effectiveness research, providing valuable 
insights for designing comprehensive teacher performance evaluation models (Scheerens, 2013). 
Additionally, the need for evidence-based standards for instructional effectiveness in teacher 
evaluation is essential to ensure teacher evaluations that are thorough, fair, and aligned with 
best practices (Permana & Eliza, 2022).  
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Discussion on the impact of the inclusive education climate of schools on teacher 
competence, Xue et al. (2023) highlighting the importance of creating a supportive inclusive 
practice environment to improve teachers' ability to serve the diverse needs of students. Finally, 
challenges and solutions related to the implementation of inclusive education, including teacher 
understanding, resource availability, and curriculum support, were raised (Dewi et al., 2020). 
Addressing these barriers is essential for developing an effective teacher performance evaluation 
model that considers the unique requirements of inclusive education. 

The state of the art of the study includes several related articles. One of them is a study 
that explores the characteristics of teacher evaluation models in Finland with naturalistic 
research design and qualitative content analysis. The results show that the evaluation model in 
Finland prioritizes teacher empowerment and professional development through focused 
evaluation (Tarhan et al., 2019). Other articles discuss the monitoring and evaluation of 
teachers' effectiveness using the Teacher Performance Appraisal and Development tool (TPAD) in 

public high schools in Kenya. The research method is a descriptive survey, and the results show 
that teacher attendance monitoring, teacher class list monitoring, and adherence to school 
deadlines have a positive effect on teacher performance (Ibrahim, 2020). In addition, there is 
research that creates a tool to evaluate the effectiveness of teachers in boarding schools. The 
methods used include planning, instrument trials, and measurements. The results show that the 
teacher performance assessment instrument in boarding schools meets the validity criteria 
(Saleh et al., 2024). In contrast, the novelty of this research lies in the development of a teacher 
performance evaluation model tailored specifically for inclusive and regular schools in the 
Indonesian context. 

This research aims to develop a framework for evaluating teacher performance that is 
tailored to the needs of inclusive and regular schools. The study integrates an inclusive 
perspective into the evaluation process, ensuring that the unique challenges of teaching in 
inclusive settings are addressed. Additionally, the framework emphasizes the adoption of 
evidence-based evaluation standards and promotes active stakeholder engagement, including 

teachers, administrators, and education experts. A key focus of the research is on continuous 
testing and revision of the model to ensure its adaptability and effectiveness. By addressing these 
aspects, the study seeks to improve the quality of teaching and learning in both inclusive and 
regular educational environments. 

 

Research Methods  

The research method is research and development (R&D) using the ADDIE (Analysis, 
Design, Development, Implementation, and Evaluation) model research design to develop a 
teacher performance evaluation model for SDN Doridungga and SLB Wihdatul Ummah 
Donggo. The development of this teacher performance evaluation model will involve the 
systematic application of the stages of the ADDIE model to ensure a comprehensive and 
effective approach. Here is how each stage of the ADDIE model will be elaborated in the context 
of developing an evaluation model: 
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Diagram 1. The ADDIE Model (Oya & Haryanto, 2022) 

The first stage carried out is the analysis stage. In this stage, conduct a thorough analysis 
of current teacher performance evaluation practices at SDN Doridungga and SLB Wihdatul 
Ummah Donggo, and identify specific requirements and challenges faced by teachers and 
administrators. The number of PTKs at SDN Doridungga is 22 people. The number of PTK at 
SLB Wihdatul Ummah Donggo is 12 people. Additionally, understanding the school's unique 
context, including student demographics, teaching methodologies, and existing evaluation 
frameworks. 

The next stage is the design stage. This stage includes the design of instructional 
solutions. Based on the findings of the analysis, design a customized teacher performance 
evaluation model that is in line with the school's educational goals, values, and philosophy. In 
addition, the development of criteria and metrics defines clear evaluation criteria and 
performance metrics that reflect the desired outcomes and are in line with the school's 

educational goals. Research indicates that well-defined metrics, which target instructional 
practices and student engagement, provide teachers with actionable feedback that promotes 
continuous professional development (Stronge, 2012).  

The next stage is the development stage. At this stage, develop the tools and materials 
necessary to implement the evaluation model, such as evaluation forms and guidelines for 
observation. Then, it is followed by conducting a content validity test to assess feasibility and 
make necessary adjustments before full implementation. The validity test of this content uses a 
Gregory test. 

Then the next stage is the implementation stage. Based on the results of the 
development, it is followed by conducting implementation, or field tests in regular and inclusive 
schools to find out the results of the products developed. 

The last is the evaluation stage. This stage evaluates the impact of the new evaluation 
model on teacher performance, student outcomes, and overall school improvement based on 
predetermined success indicators. Additionally, collect feedback from teachers, students, and 

administrators to continuously improve and refine the evaluation model for continued 
effectiveness. 

This study uses various data collection techniques, including observation, document 
analysis, and questionnaires with the Likert scale. Data analysis involves a mixed approach, a 
research approach that involves the collection of quantitative and qualitative data (Cresswel, 
2016). The development of the questionnaire followed a rigorous process to ensure its validity 
and reliability. Initial drafts of the questionnaire items were based on an extensive literature 
review and input from educational experts. The items covered key aspects of teacher 
performance, including classroom management, student engagement, and teaching methods. 
Gregory's method of content validation was employed to ensure that the questionnaire items 
were aligned with the evaluation objectives. Expert judgments were sought on the clarity, 
relevance, and comprehensiveness of each item, and modifications were made accordingly.  
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A mixed-methods approach was adopted, combining qualitative data from observations, 
and analysis of documents with quantitative data obtained from Likert scale questionnaires to 
provide a comprehensive understanding of the developed teacher performance evaluation 
model. Data analysis was conducted using SmartPLS software to model structural equations 
and perform quantitative analysis. The use of this application is to analyze the relationship 
between variables, test the proposed model, and assess the effectiveness of the teacher 
performance evaluation framework developed using the ADDIE model. 

Results and Discussion  

Results 
Analysis Stage 

The analysis process begins with a conceptual and theoretical study to formulate 
performance indicators, which include three main aspects: classroom management, student 

engagement, and teaching methods. These indicators were carefully selected to address the 
unique challenges faced by both regular and inclusive schools. Data is collected through surveys 
and Focus Group Discussions (FGDs) with teachers, which are then validated to ensure the 
relevance and accuracy of the indicators set. 

A critical consideration during the analysis was the varying contexts of regular and 
inclusive schools. In regular schools, teachers typically work with a more homogeneous student 
population, allowing for the implementation of standardized pedagogical strategies. This 
context tends to facilitate stronger compliance with the evaluation criteria, resulting in higher 
performance scores. Conversely, teachers in inclusive schools face significant challenges, such 
as accommodating students with diverse abilities and special educational needs (SEN). These 
complexities necessitate individualized instructional approaches, which can complicate the 
application of standardized evaluation indicators and ultimately impact performance scores 
negatively. 

For example, during FGDs, several teachers expressed feeling overwhelmed by the need 

to adapt their teaching methods for students with varying needs, which sometimes resulted in 
lower engagement scores on the evaluation. Additionally, certain indicators, like classroom 
management, may not adequately reflect the unique dynamics of an inclusive classroom where 
multiple needs must be addressed simultaneously. 

To effectively capture these nuances, the analysis emphasized the need for flexible 
evaluation criteria that acknowledge the specific instructional approaches required in inclusive 
classrooms. This adaptability is crucial to ensure that the evaluation model can accurately reflect 
the performance of educators in diverse educational settings. After validation, trials of the 
instrument are conducted to ensure its effectiveness and suitability before being widely applied 
in these varied contexts. 
Design Stage 

This study designs a teacher performance evaluation model that is by the needs of 
regular and inclusive schools, based on the needs analysis results. This evaluation model covers 
three main aspects: Classroom Management, Student Engagement, and Teaching Methods. 

Each aspect is equipped with relevant indicators for both types of schools. 

Table 1 shows the aspects and indicators used in the evaluation instrument 

NO Aspects Indicators 

1 Classroom 
Management 

Preparation and preparation of lesson plans by curriculum 
standards. 
The teacher's ability to overcome distractions and maintain 
student concentration in the classroom. 
The quality of the learning environment supports the safety and 
comfort of students. 
Provide appropriate materials and strategies for students with 
special needs. 
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2 Student Engagement The level of student attendance and their involvement in class 
activities. 
The level of enthusiasm and interest of students in the material 
taught. 
The seriousness of students in trying to understand and master 
the material taught. 
Provide emotional support for students in need. 

3 Teaching Methods The quality of the teacher's explanation in explaining the 
material in a clear and structured way. 

The effectiveness of teachers in using questions to stimulate 
students' critical thinking. 
The teacher's ability to facilitate class discussions and 

interactions between students. 

The ability of teachers to adapt teaching and assessment 
methods to meet the special needs of students. 

Development Stage 

This stage of development is the result of revisions based on recommendations from 

experts (Jugjes). This involves having experts review the items to ensure they are appropriate 
and comprehensive for the construction being measured (Tenorio & González Ortega, 2024). 
The assessment by the two Jugjes corresponds to Gregory's theory. The assessment results 
showed that one indicator needed to be improved, namely indicator 8 on the aspect of student 
involvement related to language. 

Table 2. Showing the results of V Gregory's analysis of the instrument: 

Items Jugjes 1 Jugjes 2 

Relevant Irrelevant Relevant Irrelevant 

1 √  √  

2 √  √  

3 √  √  

4 √  √  

5 √  √  

6 √  √  

7 √  √  

8 √  √  

9 √  √  

10 √  √  

11 √  √  

12 √  √  

 

By Table 2, all instrument items are declared "relevant" according to V Gregory's 
criteria. This shows that the instrument items of the teacher performance model have high 
content validity in terms of their conformity with the indicators (Almanasreh et al., 2019; 
L'Ecuyer et al., 2020; Shrotryia & Dhanda, 2019; Zamanzadeh et al., 2015). These findings 
imply that the theoretically developed instrument for assessing teacher performance in regular 
and inclusive schools is proven to have good content validity. Thus, this teacher performance 
evaluation tool can be measured accurately and practically in both types of schools. 
Implementation Stage 
Construct Validity 

The data obtained from the limited trial of this teacher performance instrument was 
analyzed using the SmartPLS application with the second-order Confirmatory Factor Analysis 
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(CFA) approach. CFA is used to find the best model for measuring the construction of the 
instrument that has been prepared. The model's suitability is measured by looking at the 

standardized root mean square residual (SRMR) value in the Estimated Model, which is expected 

< 0.100. 
The results of CFA for the teacher performance evaluation model at SDN Doridungga 

are shown in Table 3, where the SRMR value found is 0.001. Since this value is less than 0.100, 
the model is considered fit. On the other hand, the results of the CFA for the teacher 

performance evaluation model at SLB Wihdatul Ummah Donggo are shown in Table 4, with 
an SRMR value of 0.258, which means that the model is considered unfit. 

Table 3. Model Fit of SDN Doridungga 

  Saturated Model Estimated Model 

SRMR 0.001 0.001 

d_ULS 0.000 0.000 

d_G N/a N/a 

Chi-Square Infinite Infinite 

NFI N/a N/a 

 

Table 4. Model Fit of SLB Wihdatul Ummah Donggo  

  Saturated Model Estimated Model 

SRMR 0.258 0.258 

d_ULS 20.018 20.018 

d_G N/a N/a 

Chi-Square Infinite Infinite 

NFI N/a N/a 

 
Furthermore, the t-value (outer loading) and standardized loading factor (SLF) values 

can be seen in Table 5. 

Table 5. CFA Factor Loading Results 

Doridungga Elementary School SLB Wihdatul Ummah Donggo 

Items 

Code 

Standardized 

Loading 

Factor 

Outer 

Loading 

Category Items 

Code 

Standardized 

Loading 

Factor 

Outer 

Loading 

Category 

I1 0.7 1.00 Valid I1 0.7 -0.729 Invalid 

I2 0.7 0.999 Valid I2 0.7 -0.074 Invalid 

I3 0.7 0.999 Valid I3 0.7 0.814 Valid 

I4 0.7 1.000 Valid I4 0.7 0.783 Valid 

I5 0.7 0.999 Valid I5 0.7 0.094 Valid 

I6 0.7 0.999 Valid I6 0.7 0.460 Invalid 

I7 0.7 0.999 Valid I7 0.7 0.705 Valid 

I8 0.7 0.999 Valid I8 0.7 0.746 Valid 

I9 0.7 0.999 Valid I9 0.7 0.979 Valid 

 I10 0.7 0.912 Valid 

I11 0.7 0.177 Invalid 

I12 0.7 0.859 Valid 
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Figure 2. Path Diagram Teacher Performance Model of SDN Doridungga 

 
Figure 3. Path Diagram of SLB Teacher Performance Model 

In Figures 2 and 3, the outer loading value of each indicator is in each aspect. 
Meanwhile, the t-value and SLF values can be seen in Table 4, which shows that the item is 
valid and invalid. 

Based on the data in Table 4, all items/variables observed in SDN Doridungga teachers 
have a significant outer loading value of SLF (> 0.7). Meanwhile, the items/variables observed 
in SLB Wihdatul Ummah Donggo teachers had a significant average outer loading value from 
SLF (> 0.7) except for items I1, I2, I6, and I11. This proves that each observed variable used is 
significant in measuring its latent variables. Overall, it can be said that the observed variables 

are proven to be reliable and able to measure the construct of teacher performance. 
Reliability The results of the calculation of construct reliability using the reliability of the teacher 

performance assessment instrument are shown in Tables 6 and 7.  

Table 6. Construct Reliability of SDN Doridungga 

  
Cronbach's 

Alpha 
rho_A 

Composite 

Reliability 

Average Variance 

Extracted (AVE) 

Teacher Performance 

Evaluation 
1.000 1.000 1.000 0.998 

Student Engagement 0.999 0.999 1.000 0.999 

Classroom 

Management 
0.999 0.999 1.000 0.999 

Teaching Methods 0.999 0.999 0.999 0.998 
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Table 7. Construct Reliability of SLB Wihdatul Ummah Donggo 

  
Cronbach's 

Alpha 
rho_A 

Composite 

Reliability 

Average Variance 

Extracted (AVE) 

Teacher Performance 

Evaluation 
0.738 0.912 0.796 0.400 

Student Engagement 0.316 0.323 0.596 0.318 

Classroom 

Management 
0.018 0.723 0.224 0.453 

Teaching Methods 0.748 0.896 0.856 0.640 

 
The results in Table 6 show that all constructions in SDN Doridungga have excellent 

reliability estimates, with Cronbach's Alpha and Composite Reliability values above 0.7, and 
AVE more than 0.5. Classroom Management has a good reliability estimate because Cronbach's 
Alpha and Composite Reliability values exceed 0.7, so the validity is good because the AVE 
value of 0.999 is more than 0.5. Then Student Engagement has a good reliability estimate 
because the Alpha and Composite Reliability coefficients exceed 0.7, so the validity is good 
because the AVE value of 0.999 is more than 0.5. Teaching Methods has a good reliability 
estimate because all reliability measures exceed 0.7, so the validity is good because the AVE 
value of 0.998 is more than 0.5. So the instrument is classified as reliable (Heale & Twycross, 
2015; Polit, 2015; Quaigrain & Arhin, 2017; Watkins, 2017). On the contrary, the results in 
Table 7 for the SLB Wihdatul Ummah Donggo model show that Student Engagement and 
Classroom Management have poor reliability estimates, with Cronbach's Alpha and Composite 
Reliability values below 0.7, and AVE less than 0.5. Classroom Management has poor reliability 
estimates because Cronbach's Alpha and Composite Reliability values are less than 0.7, so the 
validity is not good because the AVE value of 0.453 is less than 0.5. Then, Student Engagement 

has a poor reliability estimate because the Alpha and Composite Reliability coefficients are less 
than 0.7. Hence, the validity is not good because the AVE value of 0.318 is more than 0.5. 
However, the Teaching Method has a good reliability estimate because the value of Cronbach's 
Alpha and Composite Reliability exceeds 0.7, so the validity is good because the AVE value of 
0.640 is more than 0.5. Overall, the teacher performance assessment instrument at SDN 
Doridungga showed consistency in measurement, while the results at SLB Wihdatul Ummah 
Donggo needed further attention to improve reliability and validity. 
Evaluation Stage 

Evaluation of the model's impact on teacher performance showed significant 
improvements in three main aspects: classroom management, student engagement, and 
teaching methods. The success indicators set indicate that this model is effective in improving 
the quality of learning in both schools. The feedback received from teachers and administrators 
shows increased confidence in using this evaluation model, as well as an increased 
understanding of expected performance.  

 

Discussion 
The teacher performance assessment instrument in regular and inclusive schools 

consisting of 12 indicators is designed to evaluate three main aspects: classroom management, 
student engagement, and teaching methods. This instrument is crucial for assessing teacher 
effectiveness in these two contexts, where diverse student needs must be met. In effective 
classroom management in the implementation of learning, teachers are required to understand 
and accommodate various student needs, including those with special education needs (SEN). 
Teachers must be adept at creating an environment that supports learning for all students and 
social interaction (Hermanto, 2022). 

Student involvement is also a major focus, especially in an inclusive classroom. 
Teachers must be able to recognize and handle the unique learning needs of each student. 
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Teacher Efficacy Scale for Inclusive Practice (TEIP-SF) emphasized that teachers' self-efficacy 
plays an important role in creating an inclusive environment that can encourage active student 
engagement (Sahli Lozano et al., 2023). This shows that the successful implementation of this 
evaluation model depends on the teacher's ability to facilitate student engagement in diverse 
learning environments. 

Teaching methods in regular and inclusive classrooms must also be flexible to meet 
diverse learning needs. Classroom-Based Assessment (CBA) identifies instructional decision-
making and educational assessment as critical components of effective teaching methods in 
inclusive settings (Jungjohann & Gebhardt, 2023). This assessment instrument is expected to be 
able to provide clearer guidance for teachers in adjusting their teaching methods to be more 
inclusive and effective. 

The results of this study show that the teacher performance assessment instrument 
developed has good validity and reliability, especially in the evaluation model at SDN 

Doridungga. With a Cronbach's Alpha value of 0.999 for all constructs, as well as an Average 
Variance Extracted (AVE) value above 0.5, the instrument can be considered highly reliable and 
valid. This shows good internal consistency (Taber, 2018; Zakariya, 2022). These findings are 
in line with previous research that states that instruments that have high reliability contribute to 
more accurate measurements in teacher performance evaluations (Mohd Razali et al., 2025; 
Broken & Boon, 2023).  

The success of the evaluation model at SDN Doridungga demonstrates the importance 
of developing instruments that consider the unique characteristics of regular schools. The 
development of evaluation instruments that take into account the unique characteristics of 
schools is essential for accurately assessing educational programs (Maisaroh et al., 2024). 

However, different results were found in the performance evaluation model in SLB 
Wihdatul Ummah Donggo, where there are Construction Reliability Challenges in the aspect 
of Student Engagement and Classroom Management, with a value of Cronbach's Alpha under 
0.7. This shows that the instrument may not be able to capture the complexity that exists in the 

context of SLB learning. Some factors that may influence these outcomes include variations in 
teaching methods, differences in student needs, and the unique environment at SLB (Husada, 
2023; Naila Nur 'Azizah et al., 2024). Therefore, the revision and adaptation of the instrument 
needed to be more in line with the educational context at SLB Wihdatul Ummah Donggo. 

In addition, model analysis using Confirmatory Factor Analysis (CFA) shows that the 
model for SDN Doridungga has a good fit with the value Standardized Root Mean Square 
Residual (SRMR) 0.001, while the model for SLB Wihdatul Ummah Donggo shows the value 
of SRMR 0.258, which indicates that the model is not fit. This emphasizes the need for further 
review of the items in the instruments used in SLB, as well as the evaluation of better 
measurement methods that reflect the complexity of learning in SLB Wihdatul Ummah 
Donggo. These findings support the need for interventions tailored to the psychological and 
educational needs of students with learning difficulties(Catroppa et al., 2023). 
Practical Implications 

The findings have significant practical implications for teacher evaluation practices. For 
regular schools like SDN Doridungga, the model proves to be a reliable tool for enhancing 
teacher effectiveness and improving student outcomes. In contrast, inclusive schools, such as 
SLB Wihdatul Ummah Donggo, require further adaptation of the instrument to reflect the 
unique teaching challenges present in these environments. This suggests that a one-size-fits-all 
approach to teacher evaluation may not be effective, and there is a need for models that account 
for the specific requirements of inclusive education. 
Limitations and Future Research 

One key limitation of this study is the uneven distribution of respondents between 
regular and inclusive schools, with 22 teachers from SDN Doridungga and 12 teachers from 
SLB Wihdatul Ummah Donggo. This imbalance may affect the generalizability of the findings. 
Additionally, the instrument did not fully capture the complexity of teaching in inclusive 
settings, which requires further refinement and validation. Future research should focus on 
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developing more specialized evaluation tools for inclusive schools, taking into account the 
diverse needs of students and the specific competencies required for effective teaching in these 
contexts. 

 

Conclusion  

The teacher performance assessment instrument at SDN Doridungga and SLB 
Wihdatul Ummah Donggo consists of four main aspects: classroom management (4 points), 
student involvement (4 points), teaching methods (4 points), and teacher performance 
evaluation (4 points). Competencies in classroom management encompass teachers' ability to 
plan and implement learning activities, as well as evaluate and develop student potential. The 
aspects of student involvement focus on essential personality traits of teachers, such as stability, 
wisdom, patience, and the ability to serve as positive role models for students. Competence in 
teaching methods highlights teachers' skills in effective communication with students, peers, 
parents, and the community. 

The analysis results showed that this instrument had valid items, with loading factor 
values ranging from 0.7 to 1.0, which indicates signifying significance. The model fit was 
strengthened by the SRMR value for SDN Doridungga of 0.001, which indicates that the model 
is fit. In contrast, the model for SLB yielded an SRMR value of 0.258, suggesting the need for 
improvement in that context. Both models demonstrated good reliability, with SDN 
Doridungga achieving a Cronbach's Alpha score of 1.000. However, at SLB Wihdatul Ummah 

Donggo, while the reliability score for Teaching Methods reached 0.748, the aspects of Student 
Engagement and Classroom Management indicated a need for further strengthening. 

Given the validated and reliable nature of this instrument, it is deemed suitable for 
assessing teacher performance at SDN Doridungga. However, specific recommendations for 
practice include: 
1. Tailored Professional Development: Schools, particularly SLB, should implement targeted 

professional development programs that address the unique challenges faced by teachers in 
inclusive environments. These programs should focus on adaptive teaching methods, 
effective classroom management strategies, and engagement techniques that cater to diverse 
student needs. 

2. Regular Review and Adaptation of the Evaluation Model: To ensure continued relevance 
and effectiveness, the evaluation model should undergo regular reviews and adaptations 
based on feedback from educators and evolving best practices in inclusive education. 

For future research, it is recommended to: 
1. Expand the Study to Other Contexts: Conduct similar evaluations in different types of 

inclusive schools across various regions to determine the adaptability and effectiveness of 
the assessment instrument in diverse educational settings. 

2. Investigate the Impact of Training Programs: Examine the effects of professional 
development and training programs on teachers' abilities to meet the needs of students with 
varying abilities, assessing whether such initiatives lead to improved student outcomes. 

Overall, these steps will not only enhance the teacher evaluation model's effectiveness 
but also contribute to the broader goal of improving educational quality in both regular and 
inclusive schools. 
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